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NASHOBA REGIONAL HIGH SCHOOL OVERVIEW 
 
Nashoba Regional School District is a high performing district composed of three communities 
that highly value and support education. The Nashoba Regional High School (NRHS, or 
‘Nashoba’) emphasizes course options and opportunities for students to attain a rich and well-
rounded learning experience. The school prides itself for high educational standards and levels 
of student achievement.  
 
Achievement of these goals are hindered by the high school current facility. Nashoba can do so 
much more with an educational program and facility that lends itself to 21st century teaching 
and learning. This report outlines the current educational program at Nashoba and outlines the 
efforts underway to develop a more dynamic and coherent program for the future. Nashoba 
recognizes the need for an updated, strategic approach needs to be developed to support 
appropriate 21st century learning, and the unique opportunity provided through potential 
redesign of learning space to support innovation. 
 
Nashoba is a four-year comprehensive high school serving over 900 students (as of October 
2019) from the towns of Bolton, Lancaster, and Stow. The school puts a strong focus on getting 
students to college and offering a well-rounded curriculum, including a typical suite of core 
academic courses and a diverse set of electives. At present, many classes reflect traditional 
instruction and student work often reflects typical school work, such as textbook-based lessons, 
end-of unit or term quizzes and tests, and an occasional project or performance assessment. 
Over the past several years the district has worked to build an innovation mindset, which has 
resulted in several instances of innovation or change at the high school. Examples include the 
English Department’s effort to shift to a workshop approach across all classes in the 
department, some project-based learning courses in the business and technology department, 
and the continuation of several interdisciplinary classes. These instances of innovation serve as 
evidence of the potential of what could be at the high school, but there is work to do. 
 
Nashoba will be taking the next year to put an innovation design process into place that will 
lead to an updated education program in time to inform the Schematic Design process. In 
addition, an implementation plan will be developed that will guide the faculty and program 
development so that it will be in place when any updated facility is ready for use. 
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District Mission and Core Values 
The stated mission of the Nashoba Regional School District is to “educate all students to their 
fullest potential in a safe, caring environment to become critical, creative, reflective thinkers 
and positive contributors to the global community.” The Nashoba Regional High School 
community engaged in 2-year process as part of its 2016 NEASC review to articulate its core 
values and mission statement and to commit to core values and beliefs about learning in the 
21st century, included below.  
 

Nashoba Regional School District Mission Statement and Core Values  
We at Nashoba believe INTEGRITY is our foundation. We strive to make it a visible part 
of everything we do when we: 

• COMMUNICATE: with honesty and respect, clarity and effective purpose, guided 
by acceptance and open-mindedness 

• ACHIEVE: through consistent hard work and motivation, striving to realize high 
standards, to persevere over adversity by fostering the ability to innovate and 
adapt to change 

• RELATE: as a local and global citizen, practicing empathy and compassion, 
growing as an individual by finding common ground and appreciating differences 

• ENGAGE: by taking initiative, participating with passion and enthusiasm, 
collaborating to create something bigger than each of us. 

We expect our students to aspire to these values. 
We expect our larger community to support these values. 
We ask all to CARE, make the most of our time at Nashoba, and OWN IT! 

 
Nashoba Regional School District 21st Century Learning Expectations: ICARE 

• Integrity. The student will apply personal responsibility and demonstrate 
character in the learning process. 

• Communicate. The student will communicate information and ideas clearly and 
effectively in varied contexts for a variety of purposes. 

• Achieve. The student uses higher order thinking skills to problem solve. 
• Relate. The student values and demonstrates appreciation for lifelong learning, 

cultural understanding, and character through empathy, compassion, and 
collaboration. 

• Engage. The student will exhibit evidence of creativity, independent thinking, 
initiative, and enthusiasm. 

OWN IT! 
 
There is still work to do to make these values a lived experience in the daily life of Nashoba 
Regional High School. The 2016 NEASC process found that the school had challenging and 
measurable 21st century learning expectations, but that there was not consensus that these 
values guided the school’s policies, procedures, decisions, and resource allocations (NEASC Self-
Study, p. 9). That continues to be the case today. 
  



NRHS Educational Program Profile, October 30, 2020     6 

CURRENT EDUCATIONAL PROGRAM 

Current Teaching Methodology (SY 2019-2020) 

OVERVIEW 
Nashoba is a college preparatory high school with small pockets of innovation. The school is 
currently organized around typical academic departments with departmentalized classes. 
Instruction is generally conducted by subject-specific teachers using typical curricula to address 
state learning standards and ensure college preparation. Most teachers are in individually 
assigned, self-contained classrooms; due to space constraints about 20% of faculty work off a 
cart and share classrooms.  
 
Nashoba recognizes that the academic departments have been working in relative silos for 
years. The school has begun some efforts in light of the 2019-2021 district improvement plan 
which articulated the following goals:  

• To intentionally integrate social-emotional practices across all settings in the Nashoba 
school community 

• To create, for staff and students, inclusive learning structures and environments that 
promote: collaboration, creativity, empowerment, communication, flexibility, 
innovation, and community  

• To grow empowering learning opportunities for students and staff  
• To develop aligned curriculum and instructional practices for literacy across content 

areas. 
 
The lasts goal has resulted in a district-wide effort to implement a workshop model in literacy 
and English classes across the district. Other efforts have, to date, been focused more at lower 
grades or not yet had substantive impact at the high school, although the district’s efforts to 
instill an innovation mindset have led to some efforts to address the learning structures and 
environments at the high school. There are several instances of co-taught classes that were 
established a number of years ago and have been maintained, and some implementation of 
project-based learning and design thinking in, for example, the Applied Arts (Technology and 
Business) department and the Fine Arts department. The district has additionally worked to 
empower all students and teachers to incorporate technology into each class through a 1:1 
Chromebook initiative, which is now fully implemented at the high school.  
 
The innovation mindset work by the district has laid a foundation from which much of the work 
over the next several years will build to engender a more coherent 21st century educational 
program at the high school.  
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Movement toward a focus on 21st century skills  
Nashoba would like a curriculum that is purposefully designed to ensure that all students 
practice and achieve each of the school's 21st century learning expectations, and emphasizes 
depth of understanding and application of knowledge through:  

• inquiry and problem-solving  
• higher order thinking  
• cross-disciplinary learning  
• authentic learning opportunities both in and out of school  
• informed and ethical use of technology. (edited from NEASC Self-Study, p16) 

 
The curriculum at Nashoba has moved over time towards providing more opportunities for 
students to practice and achieve each of the school's 21st century learning expectations. Upon 
adopting the 21st century learning expectations around 2016, NRHS staff invested significant 
time and effort toward expanding awareness of the five core values (integrity, communicate, 
achieve, relate, and engage) and to infuse corresponding learning expectations into the 
curriculum. Course expectations for all high school classes were expected to reflect these five 
values. However, since the adoption of those learning expectations, little professional 
development time has been allotted for the staff to focus on integrating them more thoroughly 
into the curriculum. The process of integrating the new learning expectations into curriculum 
has not been emphasized across all departments, and thus, their implementation not uniform 
across subject areas. (Edited from NEASC Self-Study, p.18.) 
 
In the 2016 NEASC Self-Study, Nashoba reported on several results of a survey conducted by 
Endicott. At the time:  
 

“80% of students indicated that they feel the curriculum at Nashoba Regional High 
School is challenging. Additionally, on the Endicott survey, 85% of the staff indicated 
that the curriculum in their department(s) emphasizes depth of understanding and 
application of knowledge.” (NEASC Self-Study, p.21-22)  
 

Guidance staff reported in the 2016 NEASC Self-Study that returning alumni consistently report 
that they are prepared beyond their peers for college level courses at a variety of public and 
private post-secondary institutions (NEASC Self-Study, p. 29). Such self-report data is in line 
with the college preparation focus the school is particularly proud of. There is a recognized 
need, however, for increased opportunities for authentic inquiry, cross-disciplinary learning, 
and problem-solving. 
 
Movement toward student-centered instruction 
A number of teachers at Nashoba have experimented with varied instructional practices, with 
some Departments emphasizing this more than others. Drawing from the 2016 NEASC Self-
Study, Nashoba teachers, by strong majorities, believe they personalize instruction, engage 
students in cross-disciplinary learning, and are progressing towards engaging students as active 
and self-directed learners. They report that they frequently emphasize inquiry, problem-
solving, and higher order thinking, are moving towards helping students apply knowledge and 
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skills to authentic tasks, often engage students in self-assessment and reflection, and frequently 
integrate technology. However, the results of the associated Endicott survey indicated that 
there is a large disparity between staff members’, students’, and parents’ perceptions of 
personalizing instruction. Approximately 85% of staff surveyed agreed that they personalize 
instruction to support students’ achievement of the school’s learning expectations. Students 
have opportunities for choice in how they communicate understanding, such as via one-on-one 
conferencing, receiving and providing feedback on long term assignments, and participating in 
formative assessments that gauge their understanding and allow teachers to adjust instruction. 
In contrast, roughly 62% of parents and slightly less than 30% of students were in total 
agreement that teachers personalize instruction. (NEASC Self-Study, p. 35.) 
 
Movement toward innovation 
The district has been working for the past several years to promote an Innovation mindset 
across all schools. Nashoba has a long and successful track record as a college preparatory high 
school, so changes to well-established programming have been limited to small pockets of 
innovation to date. There is growing recognition, however, that student voice and engagement 
has been limited at Nashoba, and traditional content departments have been working in 
relative silos for years. With recent state curriculum standards asking teachers to focus on 
practice integrated with content, with changing expectations for success in college and careers, 
and with the prevalence of—and now need for—effective use of technology in education, 
Nashoba is recognizing the need to innovate.  
 
This focus on an innovation mindset is a key strategy to achieve the district goal of inclusive 
learning environments in particular. In the last two years, the district-wide full day of learning 
(professional development day) has been inspired by innovators. Last year was centered 
around keynote speaker George Couros and his text The Innovator’s Mindset. In March, 2020, 
district staff heard from Tony Wagner, author of Creating Innovators. This has led to some work 
on implementing teaching practices that incorporate student-centered teaching strategies, such 
as collaborative group work, authentic problems and presentations, and team research.  
 
As an example of work that is intended to empower both teachers and students to be 
innovators, a small pocket of Nashoba teachers has explored design thinking and project-based 
learning. This group of teachers engaged in a book study of John Spencer’s text, Vintage 
Innovation, and implemented a design-thinking project to engage students in authentic inquiry 
related to characters in novels, flexible seating, and space design. Co-teachers in a cross-
curricular English and science class participated in a project-based learning book study; 
students in this class create a life-like coral reef. In addition, high school leaders participated in 
design-thinking professional development to learn the process, problem solve, and share with 
other faculty members. This work has included collaboration with innovators, such as Ela Ben-
Ur from Olin College, who supports innovation through the “Innovators Compass” framework.  
 
These are small but important steps toward implementation of innovation. As Nashoba enters 
the MSBA eligibility process for a potential new or renovated high school, the school is working 
to explore innovative practices to reimagine elements of its program for the future.  
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A STRONG COLLEGE FOCUS 
Graduation requirements 
Nashoba is proud of the fact that a strong majority of Nashoba graduates go on to higher 
education. For the graduating class of 2019, 89% attended a four-year college and an additional 
6% attended a two-year and career college. Minimum graduation requirements for NRHS meet 
or exceed typical college admissions requirements, shown in Table 1 below.  
 

Subject  Years  
English  4 years 
Mathematics  3 years 
Science  3 years 
Social Studies  3 years (Including US History)  
Languages  2 years  
Fine Arts  1 year 
Applied Arts  1 year (at least one semester of 

a technology-designated course)  
Wellness  4 years  
Minimum total credits to graduate  90 credits 

Table 1. From NRHS Program of Studies, 2020-2021, p. 6. 
 
Nashoba’s current bell schedule includes seven 46-minute classes that meet all year (except for 
some half-year courses), in which the periods rotate each day so each class is held at different 
times during the day across the rotation sequence. A full year course which meets every day is 
granted 4.0 credits, a half year course earns 2.0 credits. Some courses meet for more than 1 
period a day or more than 5 periods a week, and grant proportionally more credits. 
Occasionally credit is given for special projects, independent study courses, and teacher aides, 
with approval by the principal (Program of Studies, p. 14). NRSD policy mandates that each 
student be enrolled in at least 25 credits each year. NRSD requires that each student 
successfully complete 90 credits and meet all subject-area requirements to be eligible to 
graduate. 
 
Nashoba offers four levels of courses, all intended to meet college preparatory expectations. 
Students taking Advanced Placement level courses take the College Board exam at the 
conclusion of the course. Honors level courses are recommended for students who have 
demonstrated exceptional academic achievement through a combination of ability and 
motivation. Instruction assumes that students are able to grasp concepts on initial presentation 
and will, therefore, emphasize observation, analysis, synthesis, and problem-solving. 
Accelerated courses are for students who demonstrate high levels of achievement and 
motivation. These courses either move at a somewhat faster pace than college preparatory 
courses and/or include some additional materials that expand on topics being covered; 
therefore, more homework can be anticipated both in volume and in degree of difficulty. While 
these courses provide some practice and repetition in the classroom, it is assumed that 
students will be able to operate independently with teacher direction. College Preparatory level 
courses are recommended for students who have solid levels of achievement and motivation 
and perform best when there is consistent explanation and repetition as well as structure and 
support in their instructional setting. College Prep courses incorporate strategies for test taking, 
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study and project planning; these courses provide sequential directions and steps for activities 
and projects. Within the College Prep level, additional support from special education staff is 
provided in several co-taught inclusion classes. (Program of Studies, p. 8-9) 
 
Grade Point Average (GPA)  
NRHS has a dual process for calculating GPAs, in part to be able to align and track student 
performance to college admissions expectations. According to the Program of Studies for 2020-
2021, both an annual weighted GPA and a cumulative weighted and unweighted GPA is 
calculated. In particular, a distinction between “leveled” and “non-leveled” courses helps to 
distinguish between performance in academic-focused courses and elective courses. From the 
Program of Studies: 
 

Weighted GPA  
• Grades in each leveled course are assigned quality points when computing the 

weighted measures. Non-leveled courses are not factored into the weighted GPA 
calculation. The more difficult the course, the greater the number of quality 
points awarded. The weighted GPA is calculated using the allotted quality points 
multiplied by the number of credits and the above product is then divided by the 
total number of credits.  

• Quality points for AP and Honors courses are based on a 5.0 scale, Accelerated 
courses on a 4.5 scale, and College Prep courses on a 4.0 scale. 

• Quality Points x Credits = Weighted GPA  
Unweighted GPA  

• All classes with letter grades are used in this calculation. Pass/fail grades are not 
included in the calculation. This GPA is calculated using the allotted points 
multiplied by the number of credits and the above product is then divided by the 
total number of credits. Unweighted GPA is on a 4.0 scale.  

 
Advanced Placement (AP) course taking 
Nashoba has a strong Advanced Placement program. 33 sections of AP are offered across all 
core academic subjects. All students taking an AP course take the corresponding exam, and 
NRHS students typically do well on the exams. In May 2019, 278 students took 554 exams, and 
85% scored a 3 or higher. 64% of the class of 2019 took at least one AP class and earned at least 
a 3 on an exam.  
 
Dual enrollment 
Between 2 and 10 Nashoba seniors participate in dual enrollment programs each year through 
Massachusetts public colleges and universities. Students taking Accounting I are eligible to 
receive 3.0 college credits from Quinsigamond Community College and/or Mount Wachusett 
Community College. Seniors enrolling in and successfully completing the “Early College” 
Accelerated or College Prep College Writing through English 12 or Accelerated or College Prep 
Psychology courses will be awarded 3.0 undergraduate credits from Quinsigamond Community 
College.  
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Internship opportunities 
Last year the Business office had one student participate in an internship with a local furniture 
company, AIS; there is the potential to continue or expand this in the future. 
 
Extracurricular clubs and learning opportunities 
Extracurricular activities are very important to the Nashoba Regional High School community. 
More than 30 clubs and student organizations were active at Nashoba in the 2019-2020 school 
year. Students write for the Chieftain Press and a school literary magazine, and produce video 
announcements; others are socially and politically active in organizations like the Political 
Awareness Club and the Gay-Straight Alliance; many other participate in a wide variety of 
different sports. (NEASC Self-Study, p. 3-4.) Nashoba offers a number of unique opportunities 
for students that are focused on college and career preparation, such as: 

• A highly competitive DECA program 
• Nashoba is one of two high schools offering a state-certified EMT program.  
• A nationally recognized Best Buddies program 
• A FIRST Robotics program that achieved national recognition 

 
Additional college messaging to students  
The distinction of leveled and non-leveled courses conveys a clear message to students about 
which courses are valued in the context of college preparation, and can lead to scheduling 
choices that limits enrollment in diverse courses. The Nashoba 2016 NEASC Self-Study noted: 
 

NRSD policy mandates that high school students be registered for at least 25 credits 
each year, but NRHS has never been able to meet that requirement. While the school 
has come close to meeting this goal, it was able to do so only by “forcing” students into 
classes (e.g., making them take extra electives, double gym classes, etc.) in order to help 
them achieve the required number of credits. (NEASC Self-Study, p. 29)  
 

This challenged is somewhat less today, with students more fully booked into courses every 
period than has been the case in prior years. While the credit policy encourages course taking, 
the policy of having only leveled courses count toward a student’s weighted GPA often 
discourages student enrollment in electives or other non-leveled courses that will not count in 
the GPA calculation. This regularly leads to elective courses that are not fully enrolled, and 
leads to a significant number of study hall sections that need to be monitored by faculty and 
take up scheduling slots.  
 
Nashoba does provide for accelerated completion of the 90-credit minimum, which may allow 
students to graduate early. Nashoba’s focus on college, however, is seen in the framing of 
related guidance in the Program of Studies highlighting potential impacts of any deviation from 
the standard pathway: 
 

Students graduating early will be able to begin college, work to save for college, join the 
military, explore careers, do volunteer work, or travel. Be advised that this option may 
weaken one’s chances for college admission. (p. 15)  
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Nashoba also uses eligibility for athletics and clubs as a means to stress the importance of core 
academic courses: 
 

Remember, fall eligibility for athletic and extracurricular programs is based on a student 
passing a minimum of 16 credits in four major academic subjects during the previous 
school year 4th quarter as well as the year end grades. Eligibility for winter and spring 
participation is based on the preceding quarter’s grades. A student must be passing the 
equivalent of four full year courses as well as maintaining an overall cumulative average 
of 60% or more. (Program of Studies, p. 12) 

 
In this approach, core academics are a precondition for extracurricular participation, and in this 
view, extracurriculars are less likely to engender engagement and interest for those students 
who may not value or perform as well in core academics.  
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EDUCATIONAL APPROACH OF NRHS DEPARTMENTS 
An outline of the current educational approach of each NRHS department is presented below. 
There is variability across departments and classrooms that reflect individual department 
designs, teacher styles, student populations, and available curricular resources. For the most 
part there is little documentation of curriculum or educational design in and across Nashoba 
departments, as most programming reflects a fairly well-established tradition of schooling over 
time. As a result, there is a generally understood sense of the curriculum is at Nashoba that is 
not well documented. The Departments are presented in alphabetical order.  
 
Administration 
Nashoba administrators work to ensure that School Committee and school policies are fulfilled, 
help to establish an overall school culture, and attend to supporting students. The 
administrative team has undergone transitions in the recent years, culminating with a 2020-
2021 school year comprised of a new team. 
 
The team has a strong background and philosophy rooted in restorative justice and practices, 
including restorative conferences and restorative circles. The administrative team’s desire is to 
cultivate a school culture of respect consistent with its mission and core values. Working closely 
with the dean of students, guidance department, social workers, student leaders, and 
community resources, the administrative team hopes to utilize a restorative approach to school 
discipline in an effort to help Nashoba’s students grow and learn from past experiences. 
 
The administrative team oversees the school program through its department leaders. Each 
department has an appointed Department Head who participates in regularly occurring 
Leadership Council meetings in an effort to find cohesion around instructional practices, 
curricula, and school programming options. 
 
Applied Arts (Business/Computer Technology, Technology Education) 
The Applied Arts Department generally approaches curriculum from the perspective of 
preparing students for career contexts and future trends. Its main goal is to provide students 
with comprehensive and practical experiences in a number of different specialized areas.  The 
applied arts department is driven by innovation and creative thinking, while engaging students 
with technology and real world problem-solving challenges. 
 
The Business/Computer Technology program is designed to integrate business and computer 
technology skills to expose students to real-world applications while learning marketable skills. 
Offerings in the Technology program includer Yearbook and Communications, Desktop 
Publishing, Integrated Computer Technology, Multimedia, Game Design, and others. Current 
course offerings in the Business program include Intro to Business, Marketing, Entrepeneurship, 
Accounting, Personal Finance, and more. Over the past five years, the Business program 
offerings have been expanded to include courses such as Marketing and Community 
Partnerships, and Entrepreneurship. An indication of the demand for these opportunities is also 
seen in the exponential growth of the Distributive Education Clubs of America (DECA) after-
school program over the past several years. (Program of Studies, p. 18.) DECA membership has 
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grown from 16 members in 2010 to 203 members in 2020. Nashoba DECA was recognized as 
Massachusetts' DECA Gold Level Program in 2019. 
 
The Technology Education program provides a comprehensive, applied program that 
investigates a variety of industries and occupations through courses such as CAD, Robotics, 
Graphics, Architecture, 3D Animation, Multimedia, Construction, Wood and Metal tech, and 
Video Game Design. Over the last several years the department has worked to modernize the 
equipment used in the traditional metal and wood shops, with a particular focus on computer-
controlled machines such as a CNC (computer numerical controlled), plasma cutter, laser 
cutter, and 3D printers. The program has also worked to further develop and integrate 
engineering design and innovation perspectives into its curriculum. These courses take a 
comprehensive approach to the whole design process and encourage students to engage with 
as many different mediums as possible. 
 
While there are courses that are intended to be sequenced (e.g., Accounting 1 to 2, Graphics 1 
to 2), the majority of courses in this department are non-leveled electives and there are not 
typical student course pathways from grade 9 to 12. 
 
English 
In the fall of 2017, the English Department created a mission statement that emphasizes that 
“All students can learn and improve their understanding and skills in reading, writing, speaking, 
and listening” and “persevere in developing a growth mindset that is applicable beyond the 
classroom.” It additionally articulates, "All teachers will facilitate this understanding and 
development of skills through varied approaches.” Teachers commit, for example, to “Offer 
constructive feedback to fuel student growth in literacy” and “Provide students access to high 
quality, engaging, and appropriately rigorous texts.” 
 
Over the last several years the district has worked to implement a literacy workshop model 
approach at both the middle and high school levels (see Figure 1 below). The district began this 
work at K-5 grades, using the Lucy Calkins’ Readers’/Writers’ Workshop model to improve 
reading and writing skills. This student-centered workshop model at the high school is vertically 
aligned to the features and goals to earlier grades, including mini-lessons, maximization of 
student work time, small-group work, focus on practice, growth and reflection, and increased 
teacher-student conferencing and assessment opportunities. This model allows the teacher to 
monitor, assess, and teach students through small-group work and conferring, which 
personalizes learning for all students. An emphasis on choice and assessment-based learning 
also encourages student engagement. Most high school English courses are now based on this 
model and have replaced lecture modes across the department. 
 
Several years ago, the English department also conducted a survey of high school students to 
gain insights into how to increase student engagement and relevancy. As a result of this survey, 
the English department began to implement opportunities for students to choose their own 
texts for portions of each course. While each course continues to use texts chosen by the 
teacher, the integration of student-chosen texts allows for increased student engagement 
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around topics and texts related to their interests while still allowing for instruction toward 
English standards.  
 

 
Figure 1. The workshop model for English curriculum design. 

 
Students are required to take a grade-specific English class each year from grade 9 to 12. The 
English department scaffolds learning across grades, ensuring alignment to state learning 
standards and development of skills. Junior and seniors have additional elective opportunities. 
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English Language Learner (ELE) program  
The mission of the ELE Program is to build on the linguistic, cultural, and academic knowledge 
English learners already possess by developing instructional and administrative practices 
responsive to their linguistic and cultural needs; by promoting access to curricular and extra-
curricular opportunities; and by preparing English learners for their future goals. The goals of 
the Nashoba English Learner Education Program are: 
 

● to develop and promote effective identification and evaluation practices for English 
learners. 

● to provide direct instruction in English language development (ELD) to English learners 
in alignment with DESE and WIDA  benchmarks and standards. 

● to consult with teachers and administrators as they develop instructional, assessment, 
and administrative practices that are responsive to the linguistic and cultural needs of 
English learners. 

● to monitor and track the academic progress of English Learner (EL) and Former English 
Learner (FEL) students in the district. 

● to help promote meaningful inclusion of multilingual and English learner families in the 
school community (regardless of whether their children are included in the ELE 
Program), including translating and/or adapting important school information when 
necessary. 

 
Nashoba is a low-incidence district, with Brazilian Portuguese the dominant language group 
after English. Prior to January 2018, the high school had a part-time ESL teacher who worked 
with the EL students. Since January 2018 there has been one fulltime ESL teacher at NRHS, and 
the enrollment of EL students has increased from four ELs to 23 ELs now.  This student 
enrollment increase is evident throughout the district so the district has hired three additional 
teachers during the last two years to meet the needs of EL students. This growth is anticipated 
to continue in the future. 
 
Every student in the district completes a home language survey to determine his/her need for 
ESL support; students determined to need that support work directly with the ESL teacher on a 
regular basis determined by the student’s needs. Much of this support is provided through a 
pull-out model, with the ESL teacher working independently or in small groups with students 
pulled out of their classes during the day to designated ESL classrooms. The ESL teacher also 
provides support in core content instruction. Over 90% of Nashoba Regional School District’s 
core content teachers are SEI endorsed and utilize the support strategies that are presented as 
part of that course. ELs are provided the opportunity to fully access the curriculum the same as 
non-ELs with class schedules being created to address each student’s individual and diverse 
needs. Approximately 50% of the ELs at the high school level are currently enrolled in honors 
courses. Overall, 29% of the Nashoba Regional School District’s EL population is also receiving 
special education services. At the high school, 36% of EL students are currently receiving special 
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education services, although this percentage changes every year depending on the enrollment 
of students. 
 
The amount of targeted ESL instruction provided is dependent on WIDA proficiency levels. At 
the high school, the amount for each level is presented in Table 2. 
 
High School Level 1 Level 2 Level 3 Level 4 Level 5 
Instructional Time for 
Targeted ESL Instruction 

90 minutes 
every day 

90 minutes 
every day 

45 minutes 
every day 

45 minutes 
three times 
in a cycle 

45 minutes 
two times 
in a cycle 

Table 2. Instructional time for ESL levels. 
 
Nashoba HS offers three ESL courses, organized by student need, that provide specialized 
instruction and learning opportunities for learners of English of all proficiency levels in their 
process of language acquisition. The courses are based on the WIDA ELD standards that 
promotes a comprehensive approach for language development, including social and 
instructional language as well as the four core content areas (math, science, English language 
arts, and social studies). In all other ways EL students follow the same course pathways as most 
students. They progress through the ESL classes (levels 1, 2 and 3) while at the same time taking 
their core academic courses to meet the graduation requirements.  
 
Fine Arts (Art, Music) 
The high school offers a rich set of opportunities in the visual arts, theater arts, and music. 
Visual art and music are the two main areas offered in the academic schedule, many other 
opportunities are provided through extracurricular clubs and events. The art department offers 
both sequential course options and non-sequential exploratory course options for students 
with varying interests. The 4 credit art studio courses range from non-leveled, to accelerated to 
AP. The 2 credit art courses are non-leveled. All courses are designed to be inclusive, and 
welcomes students of any grade level. 
 
Art  
The art department offers courses designed to expose students to a diverse range of content 
areas and experiences in the arts. Courses are designed to help students interpret and solve 
visual problems in a variety of media in engaging studio classrooms. In all art classes, students 
develop an understanding and appreciation for the process of art creation, response, and 
presentation. The art department empowers students to embody eight studio habits of mind: 
develop craft, envision, express, observe, stretch and explore, engage and persist, reflect, and 
understand the art world. (See Figure 2 below.) These studio habits are deeply valuable for 
students to understand, practice, and master to help them grow as artists and to establish real-
world skills.   
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Figure 2. Studio Habits as foundations for NRHS Art courses. 

 
In all art classes, the teacher demonstrates techniques, then encourages students to engage in 
stretch and explore activities to build confidence, take risks, learn from mistakes, and develop 
persistence. Students are shown the importance of drafting and revising work throughout the 
initial design process of each project. Students regularly present and receive insightful feedback 
on their work through the critique process, as a way to encourage personal growth and artistic 
collaboration. All art classes encourage students to develop their own artistic voice, expressing 
personalized concepts through their artwork, using art as a visual language. Students are taught 
how to write artist statements as part of understanding how to present their final work in a 
professional way. Throughout each art course, students work toward developing a personalized 
body of work that demonstrates a progression of technical and conceptual skill using a variety 
of mediums and techniques.  
 
Music 
The music department takes a constructivist approach to curriculum, with a strong focus on 
projects and authentic assessment. Each course includes multiple “informances,” informal 
performances, that provide students the opportunity to demonstrate and get feedback on their 
learning and skills. In addition, the performance ensembles produce eight formal concerts a 
year in addition to participation in three state music festivals, numerous school functions, and 
solo student festivals. The program provides opportunities to increase proficiency with a 
musical instrument or voice, to study music theory, or to experience music as a form of 
expression. Each of the courses provides experience with a variety of musical styles that 
encourage a student to appreciate music as a vehicle for expression. In addition, through 
rehearsals and concerts, a student is able to recognize the value of a disciplined collaboration 
and to take pleasure from the resulting harmony. (Program of Studies, p. 35.) 
 
The music department challenges students to be leaders through its curriculum. In many 
courses there is a student leadership structure where students have the opportunity to be 
sectional, small group leaders, or peer mentors. Within each class there are regular 
opportunities for collaboration among students in small groups or sectionals. Combined with 
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some individual practice and whole-class practice and performances, the mix of groupings both 
supports student musical development and the opportunity for leadership development.  
 
Guidance and Academic Support Center  
Nashoba has timely, coordinated, and directive intervention strategies for all students, 
including identified and at-risk students, that support each student’s achievement of the 
school’s expectations. Strategies to support every NRHS student’s achievement of school-wide 
learning goals have been in place for years. These include counseling and advisory 
opportunities, academic support programs, special education programs, and safety resources. 
(NEASC Self-Study, p. 78.) 
 
Every student, upon entry to Nashoba, is assigned to a school guidance counselor. There are 
currently six guidance counselors and a guidance director serving the approximately 915 high 
school students. Guidance staff work to ensure all students are ‘comfortably challenged’ with 
their academic schedule and support them to balance social and academic needs; 
personalization of advising is a key goal. 
 
Guidance group curriculum begins with the 8-9 transition and continues all four years. 
Sophomore work on career exploration culminates in a “Reality Fair”, and juniors and seniors 
are scheduled in “Guidance Seminar” which meets once a cycle for a full term to explore post-
secondary options and complete the application process. Counselors attend all special ed team 
meetings, manage the 504 process and see each student on their caseload at least once a year. 
 
The department has on-going professional development in “Growth Mindset” and “Solution-
Focused Brief Counseling” and implement these strengths-based philosophies into their work. 
Social emotional support, referral and coordination without providers and overall plan 
management is provided to students in need; in addition one and a half social workers see 
students with social/emotional services through special education and small number of non-
special education students. Counselors provide support to SBIRT drug and alcohol screening 
and SOS suicide and depression screening. Recent adoption of Panorama allows for school-wide 
SEL survey and intervention tracking. 
 
Loosely affiliated with the Guidance Department, the Freshman Studies Skills program offers 
oversight and teaching of study skills, time management and organization to grade 9 students 
with a study hall. Older students have accessed similar supports through the Academic Support 
Center but in this year of COVID these resources have been reshaped to provide a “Student 
Support Center”. This is a space and service for those students (9-12) who most struggle with 
at-home learning and do not have special education supports.  
 
Library/Media Center 
The Nashoba Regional High School library promotes a culture of literacy. Literacies include 
independent reading for enjoyment, cultural literacy, and digital/information literacy. Our 
students will become critical thinkers who create and share knowledge responsibly and 
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ethically. The library provides flexible and inviting learning opportunities for all students and 
staff. 
 
The library is a student-centered space with the goal of providing opportunities for 
collaborative work, independent study, and quiet reading. Additionally, the librarian provides 
opportunities for staff and students to engage in community building activities around social 
emotional learning. Activities include Rubik's Cube Mosaic Challenges, puzzles, card making, 
making calm jars and stress balls. These activities are offered throughout the school year and 
are conducted in collaboration with teachers across the curriculum. 
 
The library is used by whole classes as teachers assign inquiry and research projects. Research 
and information literacy skills are taught as a class, and on individual, informal basis. The library 
supports all disciplines with databases, physical books, digital books (including audio books). 
 
In collaboration with the English Department, the librarian designed and implemented a 
semester Senior elective called Independent Reading. The course supports the English 
Department and the Library’s mission around increasing student engagement around reading 
for our students. The library provides a variety of current, relevant fiction and non- fiction texts 
for students. The diverse collection of texts supports the English Department’s “Nashoba 
Reads” initiative: Students are encouraged to have an independent reading book to read during 
their ‘long block’ English class.  
 
Mathematics 
Mathematics classes at Nashoba tend to focus on mechanics and reflect a generally traditional 
approach to mathematics instruction. The department has been working to increase the use of 
flexible groupings in classes, including the use of open-ended interactive problems solved in 
small groups. For Algebra I, Geometry, and Algebra 2 courses, the department recently 
transferred from physical textbooks to online textbooks for all students, allowing for some 
student interactivity with their texts, a student journal, and additional resources such as 
supplementary videos. The transition to electronic format is underway for Statistics. Honors 
levels sections of these courses, along with Calculus, continue with traditional textbooks.  
 
The department also offers a number of Computer Science courses from a non-leveled elective 
to AP programming courses. All Computer Science courses meet the Technology graduation 
requirement; however, they do not meet the Mathematics graduation requirement. (Program 
of Studies, p. 45.) 
 
Students typically take mathematics each year of high school, with pathways for grade 9 
through 11 defined by levels. Students are initially placed in a level based on 8th grade teacher 
recommendations, although students can switch levels during their time in high school. The 
fourth year of mathematics typically provides a few different options.  
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Health Office 
The key goal of programs and services from the Health Office include social, emotional, mental, 
and physical wellbeing of Nashoba students, families and staff. The health office provides in-
school, direct health services, health education, consultation for faculty and staff, and health 
promotion and illness prevention for staff, students, and families. 
 
Key to this work is providing care for students from a holistic, individual, and 
family/community-based approach, taking into consideration students' family and social issues or 
concerns, classwork, mental health, and a myriad of other factors that influence a student's 
wellbeing. Students are triaged on an individual basis for health conditions including but not 
limited to illness, injury, and mental health needs. Taking into account all the factors that 
contribute to the overall health of a student is additionally balanced by requirements of student 
privacy.   
 
In addition to individual student care, health education and assessments are provided to entire 
student bodies, including Brief Intervention and Referral to Treatment (SBIRT) Screening, to 
assess risk for unhealthy behaviors throughout entire grades or classes of students (accomplished 
in a confidential and private setting). We also provide life threatening allergy and epi-pen 
training for the entire staff and all athletic coaches, multiple times each year. Our Vaping 
Diversion Program for students was piloted this year which provides education on vaping risks 
and health issues related to addiction.  
 
In terms of community and family approach, the Health Office provides education in various 
topics in local family events including Children's Fairs and Scouts World and Global events. 
Working closely with the student EMT group, Health staff act as mentors and assist with 
providing community education to all 3 towns, including a Hands Only CPR initiative in which 
NRHS earned an award for providing this education to so many community members and lay 
people. The Office also includes the family in so many aspects of a students' care to ensure 
inclusion of the whole family while assessing and providing care to the student.  
 
Science 
The science department strives for all graduates, no matter their next steps, to use and 
interpret science to understand the world around them.  Skills such as questioning, observing, 
predicting, hypothesizing, experimentation, data gathering and analysis, and independent 
thinking are a goal of all offered science courses.  
 
All science courses integrate some level of hands-on experiences for students through labs and 
other activities. The Science department has been working recently to adapt labs and activities 
toward more student-driven inquiry. Several courses offered by the science department are 
designed using a modeling approach. Many science courses make use of technology for data 
collection or analysis, using Pasco equipment. Most science courses are 4-credit that meet one 
period every day, this includes laboratory work in class. Some science courses are 5-credit, 
having two extra periods each rotation for enhancement of laboratory skills. Freshmen Physics 
with Engineering Applications is a 6-credit option which meets an additional period every other 
day. Advanced Placement Chemistry and Biology meet every day for two periods; an 8-credit 
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option.  Advanced Placement Physics 1 and Physics C meet every day for two periods; an 8-
credit option. Elective courses can be full year 4-credit or semester based 2 credit options. 
 
The typical science pathway is physics in 9th grade and biology in 10th. Juniors and seniors then 
have a number of options to choose from. Students can choose to explore several different 
sciences or concentrate in particular science fields through advanced work. 
 
Social Sciences 
The Social Sciences program aims to develop individual awareness and curiosity, and to help 
students become informed members of their local and global community. Courses in this 
department emphasize historical thinking skills and primary sources.  A typical structure for 
Social Science courses is 15 minutes direct instruction, small group reading and analysis of 
documents, then some type of document-based question (DBQ) or debate for student 
application. Most courses engage students in a quarterly project that overlays the curriculum 
and is scaffolded over time. In a typical year, projects may include: Biography paper (Q1), 
National history day documentary, poster, etc. (Q2), Oral history (Q3), and Civics initiative (Q4) 
that is intended to tie to current issues and authentic audiences. 
 
The typical pathway for students in Social Sciences is to take World History in 9th grade, then 
US History is distributed across sophomore and junior years (half year each) with an elective 
each of the other half years. Students choosing to take a Social Science class in Senior year have 
a variety of electives to choose from and allow students to combine their interests with a 
course of study.  These Senior year electives include:  Psychology, Sociology, and U.S. 
Government and Politics.  
 
Special Education 
Nashoba is an inclusive school environment where staff work together to discover and develop 
each student’s unique gifts and talents. The Special Education Department provides a variety of 
support services and programs for students who have been identified as having a disability. 
18.5% of Nashoba Regional High School students have an Individualized Education Plan (IEP) 
and 6% have a 504 plan. Each students’ IEP team guides decision making in terms of providing 
the services students require in the least restrictive environment.  
 
The philosophy of inclusionary practices within the district runs deep; it is not simply a service 
delivery model at Nashoba. The goal is to have students in general education and to help 
students develop the independence they need as they work towards their post-secondary 
goals. 100% of students with a disability take at least one (most at least two or three) general 
education classes (these can be electives). To the greatest extent possible students are included 
in general education classes with support through a consult model. To achieve this, student 
services are delivered in and outside of the general education classroom, with specific services 
outlined in each students’ IEP. 76% of students on IEPs take general education classes with one 
study skills period a day. 14% of students take one or more prescriptive (pull-out) class, but also 
take general education electives. Nashoba is committed to providing students with the 
opportunity to take challenging classes and providing appropriate support for student success. 
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A student might only require special education staff consulting with their general education 
teacher to provide appropriate accommodations or modifications in the mainstream course. 
Some students are supported in general education classes by instructional assistants who work 
under the direction of the special education teachers, when needed. Most students with IEPs 
are in College Prep classes, but they can also take courses at other levels. Special education 
teachers have also supported students through co-taught general education classes.  
 
Many students with IEPs are serviced outside the general education classrooms in learning 
centers. 90% of students on IEPs receive learning center services at least twice per week. 
During their learning center time students work with a special education teacher on their IEP 
goals and objectives while utilizing their general education curriculum. The learning center 
provides students an opportunity for teaching and reteaching content. In addition, it is a place 
where students organize assignments, take assessments and receive additional time to 
complete tests or long-term assignments. The learning centers are separated by grade level and 
staffed by five special education teachers and three aides collectively. 
 
Nashoba also offers special education prescriptive classes for students who require a modified 
curriculum and require slower paced content. Approximate 10% of identified students require 
this level of modification (with between 10 to 20 students needing such modification in any 
particular subject area). These classes service students in grades 9-12 in small groups ranging in 
size from 2-12 students. Prescriptive classes are offered in the area of Math, English, Science, 
and History and are designed to help students earn credit towards their diploma. Currently, 
special education teachers and general teachers co-teach these small group prescriptive 
classes. Students may have one prescriptive class or many depending upon what is 
recommended by the special education team. These courses prepare students for community 
college, the military, a vocational school, or the work force after graduation.  
 
Nashoba also has a Therapeutic Learning Center. This program services the needs of students 
who have social and emotional needs that significantly impact their ability to access the 
curriculum. The program provides a therapeutic milieu to assist students in the development of 
healthy coping skills, social problem-solving techniques, and prosocial behaviors. The program 
is designed with flexibility to meet each student’s changing needs in terms of balancing 
independence and support. Students are able and encouraged to access the general education 
setting to the degree they are able to do so, which may vary day to day. While about 10% of 
students with disabilities require much of their instruction in the therapeutic milieu, others 
need less support and the TLC functions in the same way as the other learning centers 
described above. Services are uniquely tailored to the changing needs of the individual student. 
This program is staffed by special education teacher, a social worker, and four instructional 
assistants with consultation from a board-certified behavior analyst (BCBA), speech and 
language pathologist, occupational therapist (OT), physical therapist (PT), and school 
psychologist. 
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Nashoba also services students with a high level of need in a substantially separate setting. 
The Personalized Academics and Career Exploration (PACE) and Transitions programs, currently 
serving 14 students total, both work with students with severe disabilities, including intellectual 
impairments and autism. Both programs provide an individualized approach in the education 
and development of functional skills in the areas of self-help, independent living skills, social 
interactions, communication, prevocational skills, and functional academics. Inclusion 
opportunities are provided in each program based upon students’ goals, skill levels, and 
interests. Each student in PACE or Transitions also takes general education electives. Both 
programs additionally provide community-based experiences as those are considered an 
essential to promote independence. 
 
The PACE program serves students in grades 9-12. In addition to the focus noted in the prior 
paragraph, this program provides students the opportunity to attend general education classes, 
with support. Nashoba also offers a variety of unified classes designed to follow a Best Buddies 
or Unified Sports approach where both students in the PACE program and students without 
disabilities work together in chorus, cooking, health, and physical education classes. The 
students in the PACE program also attend traditional electives courses in the fine arts, 
technology, and wellness departments with staff support.  
  
Some PACE students will receive a certificate of completion at the end of their 12th grade year 
then enter the Transitions program for 18- to 22-year-olds. Integration opportunities and 
community-based job exploratory experiences are an essential part of these students’ 
education to assist in the development of independence. The program also provides 
community-based experiences that are an essential to promote the development of 
independence. Transitions students received vocational training in outside worksites such as 
The Strand Theater, Clinton Hospital, Meals on Wheels, Leominster Crossing, Slater’s 
Restaurant, and school-based district vocational opportunities.  
 
Specialists within the special education department include a full-time school psychologist, 
board-certified behavior analyst (BCBA), speech and language pathologist, and two school 
adjustment counselors. In addition, part-time resources include an occupational therapist and a 
physical therapist. Related services providers provide consultation to staff and parents, support 
in the general education classrooms, and direct service outside of the general education 
environment. Related service providers participate in weekly consults for our programs and our 
Student Teacher Assistant Team, as appropriate. Collectively, these staff provide one-one-one 
and small group support for any student with the service on an IEP, for both in- and out-of- 
district programs. 
 
Comprehensive Wellness (Physical Education, Family and Consumer Science, Health) 
The wellness department uses a combination of games, hands on activities and classroom work to 
teach students skills related to SEL, problem solving and team building. In combination, these skills 
help students get to know each other, work together to solve problems and overall make their high 
school experience more enjoyable by collaborating and getting to know many other students in a 
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different setting. The wellness staff uses our specific landscape to offer students a unique perspective 
on learning while keeping an emphasis on physical activity. 
 
The physical activity component is designed to expose students to a wide variety of physical activities. 
Students will be taught the importance of why activity is important to them as well as be exposed to 
different avenues to explore these opportunities for lifelong fitness. Units of study include personal 
fitness assessment, developing guidelines for appropriate lifelong exercise, and participation in a 
variety of seasonal physical skill activities. Course outcomes are to encourage students to: participate 
in activities that promote lifelong fitness, enjoy regular participation in physical activities, set goals for 
self-improvement, choose fitness, by providing knowledge and skills that promote a healthy lifestyle. 
 
The health component of the sophomore course will introduce students to modern perspectives in an 
array of health topics.  Lessons are designed to improve health literacy as well as, develop skills needed 
to promote mental, physical, social, and emotional well being. Health courses are designed to raise 
students’ awareness to important social, family, and personal issues that will help 
them to make informed decisions as young adults and productive citizens. 
 
In Wellness the high school has several electives for upperclassmen such as the RAD (Rape 
Aggression Defense) program designed for junior and senior females. Other Wellness 
upperclassmen electives include Team Sports, Lifetime Activities, and Strength/Resistance 
Training. Unified options in Wellness include Unified Physical Education, Unified Health, and 
Unified Foods. Other additions to the program include an introduction to MVP course during 
sophomore year where students are Co-taught by a male and female teacher. The Mentors and 
Violence Prevention program focuses on diffusing and preventing dating violence amongst 
teens. 
 
Foods -The Foods Program currently offers four project-based courses: Foods I, Foods II - 
International Cuisine, Senior Cooking, and Unified Foods. In these courses students in grades 
nine through twelve work cooperatively every day for one semester to prepare a wide variety 
of foods while learning basic food preparation techniques and basic nutrition. Emphasis is 
placed on developing sound work habits when cooking, while developing an appreciation for 
healthful cooking and eating. Making connections between diet and long-term health and well-
being is the basis for all the Foods courses offered. Students are provided with opportunities to 
explore the cuisine of other cultures, gaining an understanding that traditional eating habits, 
foods, and ingredients everywhere are influenced by geography, climate, and culture. Emphasis 
is placed on learning to eat well when eating on your own, while balancing personal resources 
such as time, money, knowledge, food preparation skills, and equipment availability. Students 
in all Foods courses are strongly encouraged to reflect on their personal level of comfort and 
expertise in cooking, and to challenge themselves as they move forward into each new unit of 
study in Foods. 
 
World Languages 
Foreign language study is intended to enrich students’ lives by opening up a variety of career 
choices and encourage students to communicate and contribute in our increasingly 
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interdependent global world. Modern language classes are offered in French, German, and 
Spanish and stress the four skills of foreign language study: listening, speaking, reading, and 
writing. All courses aid students in understanding foreign cultures and the connection to their 
own culture. World language instruction takes a scaffolded immersion approach, building 
increasing opportunities and amounts of immersion over time. Introductory classes typically 
start with a focus on listening and understanding, then progress to speaking and producing. 
Later language courses focus more on production. Typical classroom instruction includes 
partner and small group work, as well as group projects in which projects are personalized. 
Common examples include skits and presentations (via google slides), recorded projects, visual 
presentations, debates, and book clubs. Teachers incorporate authentic resources into each 
class, highlighting resources that native speakers of each language use. World Languages staff 
share project ideas across levels and languages but each adapts them to their own needs. 
 
World Languages often runs classes with all multiple levels (College Prep, Accelerated, and 
Honors) in the same class, which can make it difficult to meet the needs of all students in any 
one class. Teachers typically provide the same instruction with differentiated products and 
assessments for students in the different levels. The Department administers common mid-
years and finals for particular courses. The Department has been working to implement a 
Certificate of Biliteracy, which recognizes students for which English is a second language and 
foreign language students who are fluent in both English and a different language.  
 
Two years of language are required at Nashoba. Students are encouraged to progress in the 
chosen language(s) as far as possible, which includes an AP course option in each language. 
Students typically take sequential courses in one language, although pathways are flexible; 
students can change languages or course levels. ESL pathways sometimes can count as the 
foreign language requirement. 
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Current Use of Learning Spaces and Impacts on Programming 
The existing Nashoba Regional High School was opened in 1961, with an academic wing built in 
1970 that added a gymnasium and library. In 2002 parts of the building underwent a 
renovation. Other smaller projects related to classroom reconfigurations and alterations have 
occurred since 2002. (NRHS Space Needs study, p. 2.) This mix of work has led to learning 
spaces that have substantive impacts on current use for education at Nashoba. 
 
GENERAL CLASSROOMS: IMPACTS 
General classrooms are used for core academic and elective course instruction. Overall typical 
classroom use involves a single teacher (sometimes two) engaging a class of 10-30 students in 
academic learning. Occasionally, these general classrooms are used for specialty course 
instruction due to the lack of appropriate specialty spaces. This is particularly the case for 
course such as computer science, journalism, and applied arts (e.g., DECA, robotics, video). 
 
There are 60 spaces designated for general classroom space. With a population of over 900 
students, there is occasionally a shortage of available classrooms to accommodate the numbers 
of sections and students requesting them. Another effect of these shortages are seen in using 
the library/media center as study hall. In the past, when the population has been closer to or 
over 1000 students, these shortages were significantly exacerbated. During those times 
hallways were even sometimes used for study halls. Temporary portable classrooms, installed 
for the 2015-2016 school year, remain in full use today and the foreseeable future. 
 
Table 3 below reflects the number of year-long course sections by student enrollment in SY 
2019-20 all Nashoba departments.1 During the 2019-20 school year, Nashoba had 335 class 
sections. The average class size across all sections offered in SY 2019-2020 was 17.6. Average 
class sizes in general education classrooms for SY 2019-2020 is 18.53, with an effective range of 
4 to 30 students across course sections in these classrooms. 

 
1 Semester courses were put together - 1st and 2nd - and averaged. Additionally, these numbers combine levels 
counting as a single class - for instance Hon & Acc & CP Facing History run together as a mixed level class and is 
counted as one class of 25. A straight average of those 10/1 class sizes is 17.6. DESE puts the class count at 548 and 
average class size at 14.8 (2018-19 school year) - likely because they pick up each level as a unique course and thus 
Facing History comes in with 3 classes of much smaller size. 
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Table 3. Number of class sections by class size for the 2019-2020 school year. 

 
Class size caps vary in certain courses depending on the curriculum needs and learning space. 
Most general education classrooms can have up to 30 students scheduled in them, but with the 
recognition that this significantly restricts movement and collaboration opportunities for 
enrolled students. More specialized learning spaces have additional considerations that impact 
class size caps. For example, Ceramics classes are capped at 18 and Metalworking is capped at 
16 because of access to equipment, whereas the concert band class has 50 students. Wellness 
classes can range from 30+ students in a section (currently there are five wellness sections with 
30 or more students) to as small as 8 students in a section (Total Body Workout); these ranges 
are based in part on student choice, in part on a class assignment process designed to maximize 
student enrollment in preferred classes, and in part due to limited access to some equipment 
and safety considerations.  
 
The majority of general education classrooms are between 720 and 750 square feet. With 
furniture for 25+ students in each classroom, teachers have found it difficult to adequately 
arrange classrooms to be flexible and conducive for both independent and collaborative 
activities. Classroom furniture for students can be uncomfortable and chairs with desks 
attached offer little flexibility for classroom set-up. More physical space for collaboration is 
required in many classrooms (NEASC Self-Study, p. 105-106.) and there is no alternative 
flexible work spaces which allow for collaboration. 
 
In 2016, the NRHS classroom utilization rate was 93%. There were approximately 20% of 
teachers (about 10 teachers) who did not have dedicated rooms and had to travel to different 
rooms with a cart containing all of their teaching materials. (NRHS Space Needs study, p. 6.) 
There are approximately 8 teachers traveling among rooms during SY19-20, primarily 
Department Heads. The effect of this is to reduce the actual “face time” spent teaching each 
day and the opportunity for students to interact with their teacher before or after class. 
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SPECIALIZED LEARNING SPACES: IMPACTS 
Specialized spaces are typically used for their intended purposes (e.g., cafeteria, auditorium, 
science labs, art rooms, band room, etc) although actual use is often limited by small and 
outdated spaces. As programming has evolved over time the number of specialized uses has 
outpaced available spaces (e.g., lack of space for robotics, video production, wellness weight 
training). There is a lack of sufficient specialized spaces or classrooms for use in science, 
technology, fine arts, journalism, and wellness (physical education) courses. Programs like art 
have high levels of interest and success, yet are limited in terms of what the offerings look like 
and the space available. These and other impacts due to the age of the building are outlined in 
the following sections. Many of these impacts were identified in the NRHS Space Needs study 
(2016), and remain today. 
 
Applied Arts facilities 
Instructional spaces are ill-equipped to serve several Applied Arts programs such as video 
production, journalism, robotics, and DECA. The programs often occupy traditional classrooms 
which were not designed to support such programs. Video production and robotics share a half-
room (originally a large closet) situated at the back of a graphics design class. There is not a 
computer lab that is available for business applications. Business course demand often exceeds 
availability. The school store is also a concern as we are currently running this out of a closet. 
An adequate location for the business department to run a school store and store DECA club 
uniforms is a priority. 
 
Tech/ed Storage and space for equipment is a major concern for both curriculum and safety 
reasons.  Curriculum in this department drives the need for updated space and equipment in 
order to teach relevant content in the future. Fabrication labs are currently equipped with 
traditional tools and equipment and these items would also need to be provided adequate 
space to continue to offer the construction and wood/metal tech courses. Lack of projectors 
and computer labs greatly restrict what computer programs can be used and how content is 
delivered. In addition to storage, using power equipment safely, like table saws, planners, and 
jointers require long stretches of space so that it doesn’t impact the safety of others. 
 
Art rooms 
Nashoba’s art facilities have not been updated to support the number of students enrolled in 
visual arts classes. Class sizes are limited by space, and even so there is not enough workspace 
to allow a full class to sit and use easels. The art classrooms are not ventilated, preventing the 
use of oils and other volatile items. Not all rooms have sinks available for cleanup and some 
lack sufficient numbers of sinks for cleanup. Only one supply closet exists for three classrooms 
and only one of these classrooms has a ceiling projector. There is neither enough space to store 
student work nor enough wall space to display student work for critiquing. Only one kiln exists 
for multiple ceramics classes, resulting in inadequate turnover of student work, and the school 
has no pugmill to efficiently recycle the large amount of clay used by students, resulting in 
waste of supplies and class working time. (NEASC Self-Study, p. 107-108.) 
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Student demand for the fine arts program often exceeds what can be offered as a result of 
space limitations. The art studio is a converted interior classroom which has no natural light or 
storage space. The ceramics room has minimal storage space and is not directly connected to 
the kiln and storage room. There is no space for Digital Photo classes. Printmaking and 
silkscreening is in a small space with minimal storage capacity. Minimal equipment exists in all 
as a result of lack of space to house it.  
 
Auditorium 
The auditorium supports a wide range of activities. The auditorium is a hub of activity, and 
often overused as it serves multiple purposes. Nashoba has a thriving arts program which 
utilizes the auditorium for plays and musicals as well as band and choir performances. NRHS 
does not, however, currently offer theater-arts courses as part of the regular program, in large 
part due to lack of suitable space. The auditorium is also used for faculty meetings and class 
meetings, as well as for town functions, such as local elections and town meetings. However, 
the auditorium’s capacity of close to 625 seats is not large enough to allow the entire student 
body to meet at one time. Only the larger gymnasium can accommodate a gathering of the 
entire student body, with tight seating on the bleachers. (NEASC Self-Study, p. 109.) During 
active concert/performing seasons, the use of the stage negatively impacts choir or band 
classes that need space, as well as other academic classes or organized groups that need access 
to the stage, projector and screen, or space for events. There is no direct route to the 
auditorium from the main entrance or academic classrooms, placing it in an awkward location. 
 
The auditorium lacks basic technology expected for this era. The auditorium lacks current 
technology such as lighting boards, sound boards, and compatible microphones. It is not set up 
to provide direct feed of televised events and common storage space is used by multiple groups 
who utilize the auditorium. Storage of props, costumes, and stage materials in four separate 
locations, including on-stage and in unsecured hallways. This creates scheduling issues for all.  
 
Bank 
The biggest problem for the school bank, a partnership with Clinton Savings Bank, is the lack of 
"traffic" during a typical day. It would be better suited in a location where the general public 
could access the bank during the day without disrupting the building. It is not located in a part 
of the school where parents and community members can enter to conduct transactions with 
student interns. It is also not near the school store, limiting opportunities to link the two. 
 
Cafeteria 
The cafeteria is cramped with very poor acoustics and can be a source of anxiety for students. 
The cramped, loud nature of this area is a source of anxiety to students who feel uncomfortable 
in such a setting. Normal socialization is impossible as a result of poor acoustics in this space, 
even with small groups of students in attendance.  
 
The entire HS schedule is arranged around cafeteria use because of its inability to handle the 
student population in an efficient manner. The schedule currently requires four separate 
lunchtimes. Currently, scheduling lunch is a driver for the creation of our student course 
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schedule. Best practice would have us create a master schedule that optimizes time on learning 
and learning experiences, rather than lunch periods.  
 
Computer labs 
There are multiple makeshift computer labs across the school. All are less than ideal for the 
variety of courses offered, and are not set up for today’s applications and technology. The 
educational program requires substantive technology resources particularly for: 

• Computer Science  
• Journalism 
• CAD design 
• Graphics design 
• Business (DECA) 
• Music 

At this time there are only two computer labs in the school with sufficient technology to meet 
these needs: one general use computer lab, one CAD design lab. For other programs, portions 
of classrooms have been set up to provided limited computer access, including for music, 
computer science, and journalism. The limited availability of computer technology means that 
computer science and journalism classes in many cases have had to be scheduled in general-use 
labs, already used by other groupings. 
 
ELE spaces 
There is one dedicated ESL classroom for ESL programming that is taught by an ESL certified 
teacher responsible for the three ESL levels. This classroom is currently one of the spaces 
carved out of the library/media center, and requires students to move through different areas 
of the library/media center in order to locate the classroom. Nashoba does not currently have a 
Language Lab for students to practice speaking and pronunciation. Students complete 
necessary computer-based speaking and listening activities for state exams in areas of the 
shared areas of the library. 
 
Foods lab 
Instructional space is severely inadequate in size for the number of students using the room on 
a daily basis. There is a classroom used for other classes within the original footprint of the 
Foods room, which means numerous interruptions throughout the day as people go to and 
from that classroom space. The pathway for this foot traffic cuts through the limited 
instructional space in the Foods room. The design of the room does not allow for a projector as 
in other classrooms, which further limits instruction options. There is no unobstructed space 
available for class demonstrations, or engaging students in projects/activities beyond food 
preparation in the kitchens. Currently there is no way for students to safely use technology 
(chrome books) while working in the kitchens. 
 
The appliances are still in use from the last renovation. Some of the kitchen ranges have 
structural issues. All have issues with oven temperature accuracy. The refrigerator is too small 
which impacts the ability to practice proper food storage, and at times sets a poor example for 
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students. However, given the current footprint of the Foods lab, it would be difficult to house a 
larger unit without taking up some of what little instructional space is available. The washer and 
dryer are currently in good working condition. The dryer vent pipe to the outside is quite long 
and has a joint (that has been repaired) that continues to leak condensation at times, (happens 
when the room is unusually cold) either on the floor (hazardous) or on a student work table. 
 
The kitchens are adequate in size for two students, but often three must work together which 
can be difficult to manage with limited counter space. The cabinets are in fair condition, but do 
show some structural wear and tear, and do not clean up as well as they used to, both inside 
and outside. The cabinets and countertops were installed at a lower height than regulation for 
kitchens, so can be awkward when using the kitchens. There is limited secure (lockable) storage 
space for equipment and supplies. Small sections of countertop backsplashes are missing. Toe 
kick material at the base of some cabinets is missing due to water damage from frozen pipes in 
the past. 
 
Guidance spaces 
The guidance program is cramped. Counselor offices cannot hold more than two or three 
people and there are no common spaces for larger meetings. In addition, there is limited space 
for students to work or access materials regarding post-secondary options in the guidance area. 
This is also true for student testing. 
 
Health office 
There is always the need for privacy in any health office. The current space does not allow 
enough privacy and capacity for the student body. There are currently 3 beds for students, but 
we often have many more students than that in the office, and the waiting area is cramped and 
oftentimes full. The treatment room/triage areas are often not adequate for both nurses and 
students; there are often situations where nurses cannot navigate around each other and 
students as they need to gather supplies. There is limited supply space to store stock items and 
Emergency Medical Technician (EMT) Program equipment and training material; this is 
currently stored in a roof-access/mechanical space. 
 
Kitchen 
The kitchen hosts original equipment that requires updating - particularly regarding plumbing. 
Grease traps are undersized for the current student population and regularly back up. 
 
Library/media center 
The school's library/media center attempts to meet many needs. Its original design limits the 
ability to serve contemporary learning needs. It has limited natural light, few independent or 
small group work areas and has a fixed layout that with a large central office and technology 
space that creates a cramped, dark space as opposed to an open, inviting space. A number of 
sections of the library/media center have been designated for other uses, and other spaces 
within the library/media center have been repurposed and walled in over time to meet student 
and program needs, particularly for an ESL classroom, student support spaces, and special 



NRHS Educational Program Profile, October 30, 2020     33 

education spaces. These are all in high traffic areas that are not ideal considering their 
educational purposes.  
 
The library/media center is used every day for student study halls. It is not as used frequently 
for academic classes. Most of the auxiliary spaces are used for functions not related to the 
library/media center, including technology infrastructure, a teacher room, and student support 
and special education programming, including office space for the School Psychologist, Social 
Worker, and Speech Pathologists. The main portion of the library/media center space is too 
small to hold the entire faculty for professional development, although it is often used for that 
purpose. 
 
Meeting spaces 
There is an overall lack of meeting space around the building for teachers to collaborate or hold 
team meetings, and for small groups of students to collaborate. This lack of meeting space is 
exacerbated by the fact that many teachers travel from classroom to classroom. This results in 
few open classrooms in any given period of the day and meetings are often held in cramped 
settings. For example, the school's Student Teacher Assistance Team (STAT) meets weekly in 
the teachers' lounge. General teachers cannot access the space when the STAT team is 
discussing sensitive information. 
 
The largest conference room in the high school seats ten people.  This room is often not 
available when being used for Student Support activities, including make-up tests, and Special 
Education Team meetings. Both Guidance and Administration need private spaces to talk with 
parents, allow college interviews, discuss grades, discuss conduct or other private matters. It is 
difficult to discretely have a conversation with students, parents or visitors anywhere in the 
building. 
 
Music rooms 
There is insufficient instructional space designed for the breadth of Music offerings. The band 
room is limited to a fifty-student capacity by fire code regulations, which limits course 
enrollment. The student demand exceeds availability. The choir room is used for voice, piano, 
and guitar, and does not have room for the all the small groups to work together that are key to 
the program. The single practice room only holds 1-2 students at a time, and is also used for 
storage due to a lack of space elsewhere. The tech lab is used for independent and small group 
work at times, but much of the space is taken up with keyboards and some (limited) computers 
for soundtrack projects.  
 
Performing Arts courses have been held in the auditorium in the past, but that is unsustainable 
as the auditorium serves so many functions. Public music performances are often held there, 
but it is often not available for practice or regular class use. There is not a close loading dock to 
any of the performing arts spaces, making travel for events difficult. Storage for both music and 
performing arts is very limited, with sheet music currently being stored in a distant attic space, 
and many supporting materials being stored in various closets, room corners, and hallways.  
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School store 
Currently the school store is run out of a small storage closet. Merchandise has to be rolled out 
into the cafeteria to be displayed. Ten years ago, Nashoba had a larger school store located 
next to the current bank location in the cafeteria. The larger location allowed an entire business 
class into the room to conduct hands-on lessons on inventory, merchandising, etc., and 
collaboration with the bank. The larger space also used to allow the PACE and Transitions 
students the opportunity to receive training from business classes and become employees of 
the store. The PACE and Transitions students would process transactions, keep inventory, and 
make sure the store was in good shape. There is interest in doing this again if there is an 
appropriate space. This was a really good experience for our classes and the type of partnership 
that really improved the overall climate of our school. 
 
Science labs 
Science labs are overcrowded, inflexible, and too few to offer all science courses due to lack of 
space and conditions. The current space configuration and the location of the casework 
(cabinetry upon which the laboratory benches are built) make it difficult for students and the 
teacher to move within and around the lab area. The fixed layout of lab tables and location of 
cabinetry impede collaboration among students. Five of the science labs were built in 1970. 
Remaining labs are original to the 1960 wing. Much of Nashoba’s laboratory furniture is old and 
falling apart, requiring frequent maintenance. 
 
Nashoba’s science labs no longer meet current safety standards. Science labs are approximately 
1000 square feet, well below the safety recommendation for a class of 24. Not all science labs 
have proper exhaust systems, and all labs, but one internal room, have window exhaust fans 
installed after building construction, that leak cold air in the winter. Only one lab contains a 
chemical fume hood. Equipment in the science labs varies from room to room, restricting the 
range of laboratory experiments and course offerings. In some rooms, lighting is not sufficient 
to illuminate the work space. In other rooms, there is electrical wiring near water sources. 
There is no chemical storage room. The majority of the chemicals are stored in the prep rooms 
of several classrooms. There are several acid cabinets, flammable cabinets, and an explosion 
proof fridge. In 2013, the MSBA designated the NRHS science laboratories as deficient and 
eligible for inclusion in the Science Lab Initiative (which the towns’ voters turned down at that 
time). (NEASC Self-Study, p. 106-107.) 
 
The number of sections of five-credit Science Labs (with extra class periods to enable additional 
laboratory work) has decreased in the past few years. At the same time the variety and breadth 
of science courses has increased. The two are related, for as the variety of courses increases the 
rooms suitable for these courses remains the same and five-credit Science Labs have been 
reduced to accommodate the new courses. 
 
Special education spaces 
Programs for students with disabilities are scattered around the building, including the 
library/media center and common spaces, and often not best matched to program needs. 
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Both the Life Skills Program and the Transition Program that support intensive special needs 
students are based at the high school. The Transitions program is sited in the former faculty 
room because of space constraints, and is far from an ideal space. The space is inadequate for 
the program needs. Given the space provided, it is a significant challenge to provide necessary 
diverse experiences that include academics, vocational, employment, adaptive and life skills.  
 
The School Psychologist office is located in a small office space in the library/media center that 
adjoins a computer lab. There is a gap in the walls between the two spaces that was filled with 
foam so that the Psychologist could conduct testing and have private conversations with 
parents in office. The Speech/Language Pathologist office is in a converted closet within the 
library/media center formerly used to house computer servers. 
 
The Academic Support Center is at the back of the library/media center, limiting the number of 
students who can access it at certain times. It is a very small space that has been reconfigured 
to serve its current purpose. The small size of the Academic Support Center limits the number 
of students that can simultaneously access them. Privacy in these areas is important but 
difficult to achieve because of physical limitations.    
 
Wellness & athletic facilities 
The current gymnasiums have become areas that attempt to serve multiple student and 
program needs. The gymnasiums are active hubs - often overused, or inappropriately used, in 
efforts to find space for programs. The weight "cage" is a perfect example. The weight-training 
area is in a too-small cage on the wooden floor of the gym. Students move weights out of cage 
to create a more effective circuit. The wood flooring is unsuitable for weights. The trainer 
conducts physical-therapy sessions in the hallway because the training room is too small. The 
makeshift weight-lifting cage in the gymnasium currently has no sound barrier/absorber to 
block sound of clashing metal. Another is the corner area of the gymnasium currently duct 
taped to indicate markings of a storage area as a result of not having appropriate storage area 
for commonly used gym equipment.  
 
Some wellness classes are conducted in the hallways and auditorium because the upper and 
lower gyms cannot accommodate the number of classes. Students in their Junior/ Senior years 
are offered Wellness classes, but limited specialized physical education space (e.g., no fitness 
room or separate weight room) means that on rainy days or in the winter, there may be four 
Wellness classes scheduled in the same gym at one time. Some classes move into hallways to 
have sufficient room to conduct the class. Health and Wellness classes switch between three 
different academic classrooms - there are not enough available rooms to have one consistent 
class space.  
 
All locker rooms are poorly ventilated. Air for the ventilation of the boys and girls locker rooms 
does not come from outside, it comes from the interior of the upper gym: the result is 
constantly high humidity in these locker rooms. Occasionally the sewer backups into the 
athletic storage area in basement. The room housing sewer cleanout pipe is filled with athletic 
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equipment as a result of a serious lack of appropriate storage space. There are insufficient 
numbers of student lockers to meet basic student needs.  
 
The NRHS athletic fields were renovated in 2012. This project, supported by town voters, 
created a new athletic field furnished with artificial turf that supports a wide range of 
programs, including football, soccer, field hockey, track and field, lacrosse, and other club and 
community activities. Five new tennis courts were also installed. The fields and tennis courts 
also support physical education classes. Nashoba’s athletics facilities are used to host MIAA 
activities and support area youth programs. (NEASC Self-Study, p. 108.) A relatively new 
concession stand, which include public restrooms, has recently been constructed.  
 
CURRENT ROOM INVENTORY  
Table 4 below outlines the current rooms primarily used by each Department.  
 

  ROOM TYPE 
No. of 
Rooms 

CURRENT 
Comments 

CORE ACADEMIC SPACES   
Math (Grades 9-12) 11 (9) classrooms, (1) storage, (1) office 
Science/ General Classroom 
(Grades 9-12) 0 1) storage (also used by other department as a copy 

room), (1) office 

Science Lab/ Demonstration 
(Grades 9-12) 

12 
(10) classrooms/labs with backrooms (one shared), (1) 
storage (also used by other department as a copy room), 
(1) office 

Social Studies (Grades 9-12) 
11 

(9) classrooms, (1) department office, (1) book 
room/storage–textbooks are also stored in closets inside 
each classroom 

English (Grades 9-12) 
10 

(8) classrooms, (1) department office, (1) book 
room/storage–textbooks are also stored in closets inside 
each classroom 

World Language/ESL  
(Grades 9-12) 

9 
(7) classrooms, (1) department office, (1) book 
room/storage–textbooks are also stored in closets inside 
each classroom 

SPECIAL EDUCATION 
9 

(1) department office, (3) classrooms, (5) offices: School 
Psychologist, Speech Pathologist, Occupational Therapist, 
Social Workers  

    Therapeutic Learning 
Center 3 (2) classrooms, (1) counseling office 

    Life Skills Program 1 (1) classroom 
    Transitions Program 2 (2) classrooms 

ART 
6 

(3) classrooms (one with 3 sinks), (1) supply closet (with 
sink), (1) department office, (1) storage (shared with 
World Languages) 

  Other (indicate program in 
the Comments column)  1 (1) kiln room 
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Tech/Business 6 (2) computer labs, (2), (1) Office, (1) School Store 

MUSIC 

5 

(1) band room, (1) choir room, (1) tech lab (keyboards, 
recording, computers), (1) instrument storage, (1) 
department office; an additional attic space (not a room) 
is used for sheet music storage; additional hallway and 
stairway used for large storage such as risers 

    Practice Rooms 2 (1) room is half practice, half storage, (1) accompanist 
office/practice room 

HEALTH & PHYSICAL 
EDUCATION 

   

 Foods Lab 
1 

(1) “Classroom” which consists of a very small desk area 
and an area for students to cook on stoves and other 
kitchen equipment 

 Adaptive PE Spaces   

  Gymnasium 2 Main gym includes small caged-off area for weight 
training 

 Locker Room 2 (1) Boys and (1) Girls locker room 

LIBRARY/MEDIA CENTER 

7 

(1) Main library/media center including several gathering 
and shelving areas/stacks , (1) circulation desk area, (1) 
computer lab, (1) faculty room, (1) technology room 
(server), (1) central district technology office, (1) 
printing/copying station (including 3D printer) 

 

 
Other shared library/media spaces such as the special 
education suite and ESL room accounted for in those 
department room inventories 

DINING & FOOD SERVICE 5 (1) cafeteria, (1) cafeteria annex, (2) food service stations, 
(1) kitchen  

MEDICAL SUITE 4  (1) treatment room, (1) medical area, (1) isolation room, 
(1) waiting area 

  Nurses’ Office  2  (2) nurses’ offices 

ADMINISTRATION 
      Main Suite 

7 
(1) main entry office, (3) offices, (1) conference room, (1) 
operations equipment room/faculty room, (1) supply 
room  

    Upper Suite 5 (3) offices, (1) conference room, (1) school security 
officer’s office 

    Athletic Director Suite 3 (1) main entry office, (1) office, (1) conference room (with 
sink)  

GUIDANCE 11 (1) Guidance reception area, (8) guidance offices, (1) 
Student Support Center, (1) storage room w/bathroom 

OUTDOOR LEARNING 2 (1) Outdoor classroom structure in central courtyard, (1) 
outdoor courtyard with tables/benches 

AUDITORIUM 1 includes sound booth, (1) green room, (1) concessions 
area  

Other (indicate program in 
the Comments column)  0  

NATATORIUM 0  
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DESE APPROVED CHPT 74 
SPACES 0  

NON-CHPT 74 ENRICHMENT 
PROGRAM SPACES 2 (1) Metals Shop, (1) Wood Shop 

NON-SCHOOL DISTRICT 
SPACES 0  

FACILITIES   
OTHER (indicate type of 
program in the Comments 
column) 

 

 

Table 4. Current NRHS room inventory. 
 

GENERAL BUILDING CONDITION: IMPACTS 
As the school exhibits more wear and tear over time, increasing amounts of money and 
administrative attention must be devoted to providing remedies. The heating/cooling and 
ventilation systems are genuinely past their end of life use. Uneven and poor heat distribution 
require students to wear coats to certain classrooms during cold winter months. The ventilation 
issues in the locker rooms must also be addressed. Back-ups regarding either sewer issues in 
some of the storage areas, or grease issues in the kitchen area unacceptable. The district has 
tried various fixes, however, the issues are much greater than the fixes can remedy. Roof leaks 
clearly lead to damage and potential mold issues. It has the potential to affect health and 
learning, and is genuinely unhealthy for the facility, itself. 
 
Additional design issues hinder the educational program we hope to provide. There are no 
flexible work spaces which allow for the collaborative learning called for in 21st century 
learning. NRHS spaces are largely fixed in terms of purpose. The spotty wi-fi system is a 
hindrance as 21st century learning has shifted to the digital realm. Our district supports 
integrated technology and digital learning within instructional delivery. We need a strong 
infrastructure, and appropriate hardware/software within the building system to continue to 
support that growth and vision. 
 
There are not enough general lockers for all students to have their own. Grade 9 students must 
share lockers which are located on both sides of a narrow hallway. This causes over-crowding 
during transition times, which is especially problematic for students with mobility issues and/or 
teachers traveling with carts between classrooms. Available parking spaces are inadequate for 
the school population, leading to congestion and back-ups. 
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ADVANCING THE FUTURE OF THE NRHS EDUCATIONAL PROGRAM 

AN INNOVATION APPROACH  
The MSBA process is an unparalleled opportunity for the Nashoba community to institute 
innovations that will enhance student outcomes, educational programming, and new building 
design. Prior to entry into the MSBA program, NRHS had already begun to shape an innovation 
perspective to inform its work (as described above in the Movement toward innovation section, 
p. 8). Since admission into the MSBA process, the need to advance this work is felt by all. NRHS 
is taking advantage of this unique opportunity to innovate aspects of its educational program.  
 
An innovation framework 
The goal since being accepted into the MSBA process is to identify a variety of innovations that 
the faculty will try out over the next year, in order to articulate an updated educational plan 
ready for sharing with architects in the Schematic Design phase. The framework for this work is: 

• Use the school’s I-CARE mission as a base (see Figure 4 below) 
• Advance an innovation mindset 
• Engage faculty to identify areas of focus for innovation 
• Experiment and document learnings 
• Collaboration to refine and innovate further  

Key to much of this work is gathering stakeholder input along the way, and visiting other 
schools (even remotely) to envision what could be different both programmatically and in 
learning space design and use.  
 

 
Figure 4. Key elements of the future NRHS educational program. 
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Goals for the innovation work where identified during SY19-20 to reflect the unique 
opportunity presented through engagement in the MSBA process. Three categories of 
questions were articulated to inform SY20-21 work. These are presented in the Figure 5 below. 
  

Figure 5. NRHS goals and pillar questions for innovation work during SY20-21. 
 
Faculty engagement 
The faculty has already identified general areas of focus for innovation, and already have been 
planning for stakeholder input. This was done in part through Professional Learning Time 
collaborative groups. A selection of SY 19-20 PLTs include: 

• Aligned curriculum 
• Growth mindset and trauma-informed schools 
• Movement and learning 
• Student voice 
• Equipment/machinery/technology aligned curricula 
• Student portfolios 
• Restorative justice 
• Design thinking 
• Certificate of Biliteracy 
• Computer science 
• Integrating SEL into content/skill instruction 
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In planning for the fall reopening, with the need to begin in a remote learning model, a faculty 
and student Summer Task Force worked to identify the following focal areas for SY 20-21: 

• Digital learning tools/flipped classrooms 
• Collaborative norming of best practices 
• Parent engagement 
• Student voice 
• High needs students/reluctant learners 
• Alternative schedules 

 
SY 20-21 PLTs will pick up on a subsection of this work from last year’s PLTs and the Summer 
Task Force, prioritizing elements that are inspiring, reasonable, cross-departmental, and 
impactful. Within each PLT, faculty will be working across departments to identify particular 
innovations that will be tried out and documented through the school year. Some of these 
innovations are elements that are a result of the school’s COVID remote/hybrid learning plan, 
such as a redesigned Student Support Center, and others are picking up on longer-term goals 
that have been previously identified (e.g., development of the Restorative Justice approach to 
conflict resolution). 
 
To facilitate much of this work, NRHS leadership has also convened a representative team that 
include faculty from a variety of departments across the school to help inform and lead this 
work. By fall of next year NRHS will have identified in what ways the school’s educational 
program will be different in the future, articulated a plan to make significant progress toward 
that vision before a new or renovated high school building is ready (including professional 
development needs and stakeholder engagement), and have taken the first steps in moving 
toward that updated program. 
 
Key process elements 
School visits are key to helping faculty and stakeholders envision different program designs and 
learning environments. As possible, NRHS faculty and stakeholders aim to visit (even remotely) 
other schools. Last spring Nashoba had been awarded a Next Generation Learning Challenges 
grant to participate in an Excursion trip to visit innovative programs in the Los Angeles area. 
Unfortunately, that was cancelled due to COVID. The process defined for that experience, 
however, provides a framework to engage a group of faculty and administrators, with district, 
community, and school committee representation, in the innovation process over the next year 
and a half. School visits will help Nashoba to both see systems that embody innovation and to 
help plan for how to move from pockets of innovation to a school-wide focus on innovation. 
 
Community stakeholder input is also important to engender buy in to any programmatic 
changes, to garner support for a new or renovated building, and to re-envision what students 
need to be prepared for in the future. This past spring NRHS faculty began to engage in 
interviews and focus groups with key stakeholders to get their perspective and understand 
their needs, and to inform the design a variety of innovations for prototype or experiment 
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during SY 20-21. Unfortunately, that was cut off due to the COVID shut down. The need, 
however, is still there so this year’s PLTs will be identifying ways to engage with stakeholders 
specific to their focus areas.  
 
The ultimate product of this work will be a fresh look at the overall NRHS educational program, 
articulation of any desired elements which do not currently exist, and a concrete plan that 
includes professional development, implementation or transition plans, and goals for achieving 
the desired changes on a timeline that is coordinated with the design, construction, and 
ultimately move-in to a new or renovated high school building.  
 
PROGRAM CHALLENGES 
The opportunity to design and build a new high school is a once-in-a-lifetime opportunity to 
marshal the faculty and community to innovate across the education program. Nashoba has a 
relatively traditional program to date, with pockets of innovation. The MSBA process provides a 
unique opportunity to expand innovation and rethink the future of the school. In particular, 
NRHS is committed to increasing student-centered instruction and student voice, as well as an 
increased focus on 21st century skills. To do that, Nashoba recognizes that it needs to address 
several key challenges along the way.  
 
Department variability 
Reflective of a traditionally successful high school with well-established programming, Nashoba 
has content-area departments that operate in relative silos, each with a strong sense of 
tradition and norms. Those departments are not necessarily aligned in their approach. As 
alluded to in the Department descriptions above, there is variability across departments in 
terms of curricular and instructional approaches, broad expectations of student work, and 
articulation of course options. Some variability is reflective of content disciplines and the needs 
and composition of each, but much of the variability is reflective of differences in teacher 
approach to instruction. 
 
Inconsistent expectations for student populations 
The 2016 NEASC Self-Study conducted by the school identified several ways that the school 
exhibits inequities for different student populations: incomplete support of “at-risk” students, 
and lack of heterogeneity in core classes. For example, the NEASC self-study found: 
 

[T]here is a segment of the Nashoba population that is not currently fully served by the 
school’s curriculum: primarily students placed in Learning Center 3 (by definition, these 
are students who are “at-need,” if not “at-risk”) … . These students, combined with 
approximately 70 “general education” students (who are identified as being at-risk 
because of two or more failing grades and/or behavior problems), comprise just over 7% 
of the student population. They often find it challenging to access relevant options in 
the curriculum. The elective offerings at Nashoba include only a small number of -- and 
thus, high competition for -- industrial arts, cooking, and technology classes. A review of 
both the NRHS Program of Studies and teacher interview data suggests that there is a 
critical need for innovative curriculum and pedagogy for students who struggle in a 
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more traditional classroom environment, as well as a need for more creative curriculum 
options for students who are not high academic achievers. For example, in the core 
subjects, only the Engineering for The Future class is taught in a hands-on environment. 
Also, the structure of the school day does not allow for students to elect alternative 
school schedules or diploma pathways. Instead, Nashoba loses students to programs 
like Gateway to College (a dual enrollment program offered by Mount Wachusett 
Community College), Job Corps, and Fitchburg Alternative High School. (NEASC Self-
Study, p. 19-20)  
 

A goal of the Nashoba curriculum is to emphasize depth of understanding and application of 
knowledge through inquiry and problem-solving, higher order thinking, authentic learning 
opportunities, and informed use of technology. The 2016 NEASC Self-Study found, however, 
“an emphasis on these skills is inconsistently reflected in courses in which the subject-specific 
standards require it. Just under 50% of NRHS students agreed that they were provided 
opportunities to apply knowledge and skills outside of the classroom.”  The report also 
emphasizes, “there is need for additional professional development and programming to 
address the needs of the alternative and “at risk” population at Nashoba.” (NEASC Self-Study, p. 
39.) 
 
CLOSING 
Nashoba is excited about the opportunity to rethink the future of the school and work toward 
innovations across the education program. The need to think long-term is clear; the 
opportunity to define a clear plan for the next 4 to 6 years is clear. The opportunity to rethink 
the future to inform the design of supportive learning spaces is now. Nashoba is committed to 
making the most of this unique opportunity. 
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